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REFLECTIVE PRACTICE AS A WAY OF DEVELOPING THE PROFESSIONAL
IDENTITY OF TEACHERS
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Annotation. This paper examines the critical role of reflective practice in the professional development and
identity formation of teachers. Drawing on established theories from Dewey and Schon, it argues that teaching
cannot be reduced to technical procedures but must be understood as a thoughtful, reflexive practice. The paper
explores how systematic reflection enables educators to consciously navigate their subjectivity, articulate
embedded knowledge, and transform their skills and professional stance. It highlights experiential learning during
practicums as a key site for this development, where reflection bridges theory and practice, helping trainees
analyze their actions and construct a deliberate professional identity.

Keywords: reflective practice, professional identity, teacher development, experiential learning, practicum,
reflexivity, reflective practitioner, teacher education.

REFLEKTIV AMALIYOT- O‘QITUVCHILARNING KASBIY SHAXSIYATINI
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Annotatsiya. Ushbu maqola o'qituvchilarning kasbiy rivojlanishi va shaxsiy giyofasining shakllanishida refleksiv
amaliyotning muhim o'rnini o'rganadi. Dewey va Shonning o'rnatilgan nazariyalariga tayangan holda, maqolada
o'qitish texnik protseduralarga gisqartirib bo'lmaydigan, balki fikrli, refleksiv amaliyot sifatida tushunilishi kerak
degan fikr ilgari suriladi. Maqolada tizimli refleksiya ta'limchilarga o'z sub'ektivligini ongli ravishda boshgqarish,
shaxsga singib ketgan bilimlarni ifodalash va o'z ko'nikma va kasbiy nuqtai-nazarini o'zgartirish imkonini qanday
berishi o'rganiladi. Bunda eksperimental ta'lim amaliyot dasturlarida rivojlanishning asosiy maydoni sifatida
ta'kidlanadi, bunda refleksiya nazariya va amaliyotni bog'lab, amaliyotchi o'qituvchilarga o'z harakatlarini tahlil
qilish va ataylab qurilgan kasbiy qiyofani shakllantirishga yordam beradi.

Kalit so’zlar: refleksiv amaliyot, kasbiy qiyofa, o'qituvchi rivojlanishi, eksperimental ta'lim, amaliyot dasturi,
refleksivlik, refleksiv amaliyotchi, o'qituvchilar tayyorlash.

DOI: https://doi.org/10.47390/vdif-y2025v1i11/n17

Every profession cultivates a distinct professional identity, a process vital to its long-
term vitality. Within academic discourse, a reflexive approach is widely acknowledged as
crucial to this development. For instance, the Conseil Supérieur de 'Education underscores that
teaching is inherently reflexive, arguing that reducing it to a mechanical set of tasks risks
eroding professional identity. Instead, teaching must be understood as a thoughtful, reflective
practice. This research aligns with that view, positing that reflexive analysis enables educators
to adopt a more conscious professional stance, one that thoughtfully navigates their own
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subjectivity. Empirical studies consistently support the reflexive approach as an effective
pathway for enhancing classroom practices. Through such reflection, teachers actively shape
their professional identities [3,p 55-56]. They become better equipped to articulate their
strengths, acknowledge their limitations, and define both personal goals and the strategies to
achieve them. In essence, according to Pellerin, this process empowers educators to critically
examine their professional posture, their societal and classroom roles, and their own actions
thereby solidifying their professional identity. Teaching, therefore, cannot be confined to the
mere application of technical procedures; reflective practice stands as a central catalyst for
professional learning in action. When undertaken systematically, it allows teachers to articulate
the knowledge embedded in their practice and fosters continuous improvement year after year.

However, engaging in reflection demands more than simple inquiry; it requires an
attitude of openness and a commitment to self-study. Lafortune states that this process
inevitably involves examining one’s core values and beliefs, which can provoke cognitive
dissonance and apprehension among practitioners. Such concerns often stem from the
discomfort of confronting inconsistencies or contradictions that may unsettle established
practices and necessitate change. Thus, while essential for growth, the journey toward a
reflexive professional identity is one that courageously navigates both insight and
uncertainty[5, p 43]. Experiential learning and reflective practice are crucial for the
professional growth of teacher trainees during their work placements. These approaches act as
a powerful bridge, helping students transition effectively into the teaching profession. This
research seeks to explore the dynamic relationship between hands-on experience and critical
reflection. When trainees skillfully apply their professional knowledge in practice, it
demonstrates the effectiveness of their training and mentorship systems. Embracing this
reflective imperative enables the development of new professional frameworks and standards.

A central question guiding this inquiry is how reflective practice and experiential
learning shape teaching methods within a professionalization framework. Training
environments are defined by the complex interactions among trainee teachers, making the
collaborative construction of knowledge within university programs vital. The depth of
practical experience is equally important, as it allows trainees to adapt and reconstruct
strategies for solving problems they encounter. These professional training situations serve as
key tools for analyzing practice. They enable trainees to critically evaluate their teaching,
consciously articulate their actions, and construct new knowledge, thereby clarifying their
professional aims[2, p 22-23].

Through reflective observation, teachers learn to connect theory with practice,
interpreting classroom events and understanding the principles behind their pedagogical
choices. Maintaining this habit of reflection throughout a teaching career cultivates the ability
to improvise and respond adeptly to unexpected classroom events. This competence stems
from identifying relevant knowledge, skills, and appropriate behaviours for specific situations.
Altet emphasizes training future teachers in this type of reflexivity, enabling them to
"reconstitute through analysis what he or she has done... to identify the knowledge and know-
how mobilized in the action.”

In the current era of teacher professionalization, the goal is to educate teachers through
acycle of reflection and action. Consequently, the ability to reflect in action often develops from
training that simulates real-world emergencies. Vacher distinguishes between reflection-in-
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action—the rapid, regulatory thinking done during practice—and reflection-on-action, the
retrospective analysis of past actions[1, p 57]. Professional development can thus be seen as "a
process of individual and collective transformation of skills and identity components”.
Perrenoud notes that in the immediacy of the classroom, reflection must be swift, guiding
decisions without time for lengthy consultation. Furthermore, differentiates between
standardized "gestures of the trade" (like writing on a board) and contextual "professional
gestures," which are nuanced actions discernible only within specific situations. Ultimately, as
Uwamariya and Mukamurera describe, professional development is a transformative process
through which teachers progressively improve their practice, gain mastery, and find fulfillment
in their work. Reflective practice is central to professional growth, as it becomes an essential
habit woven into the daily fabric of a teacher’s work . For trainee teachers, professional
development unfolds through evolving views of their roles, shifts in perception, practical
opportunities, and the specific conditions of their work environment. This development is a
dynamic and ongoing process—whether intentional or not—through which individuals, in
interaction with others and under supportive conditions, cultivate skills and attitudes
grounded in educational values and professional ethics, thereby enriching and transforming
their professional identity [4, p 36-37].

The concept of professionality encompasses not only knowledge and experience but also
institutional, organizational, contextual, and subjective factors that shape one’s commitment to
the profession. These elements enable educators to integrate professional standards to assess
their practice while also drawing on personal resources to adapt to diverse situations and fulfill
their roles effectively. The practicum offers a vital opportunity for trainees to engage with
authentic professional experiences. Through reflective teaching, they learn to critically analyze
their activities, articulate their actions, and formalize their understanding. The goal is to
cultivate a sustained professional stance—one that fosters awareness and the capacity to
respond thoughtfully to challenging or formative situations. Thus, integrating reflection into
hands-on experience nurtures a deliberate, rather than spontaneous, reflective posture,
encouraging teachers to revisit both their practice and themselves in ways that foster growth.
Reflective practice supports problem-solving, enhances understanding of complex scenarios,
invites questioning of one's methods, and inspires new strategies for improvement.

In essence, reflexivity involves the ability to critically examine problem situations,
comprehend the broader context of teaching, and anticipate principles of action for similar
challenges in the future.
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